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.ABSTRACT

Thls rep@rt describes 11 Pll@t prOjects whlch were‘
initiated by the Comnecticut Joint Teacher, Edycation Committee .
(JTEC) . The JTEC, which was created to a&mxnlster two Public-Acts 7|
established in 1968, consists of membets of the Commission: fongﬂlgher,.

Education and.menbers of the State Board of Education. The two Public.

Acts provide finds to establish pilot projects in teacher educatio

The JTEC set up an advisory connittee representing a varietyiof

1nterests to stlmulate project -ideas. The major part of this' report

ié thé description of the 11 pilot projects which weré aqgepted for.

: funamng. Bach progect descrmptlon includes theory, actual A

'(experlences, and, -in some cases, a survey of the projectt!s”™
effectiveness. The projects concern merging theory and practlce, the

-~ , inner city, language and cultural differemces, the handzcapped, day
: care centers, junior high school students, 1n51vzdually guided’

- reducation programs, the audio-tutorial: technlque -of instructil¢n, open,
classroomns, affective education in teacher training, -and perfdrmance
objectives. The report recommends that ideas which emerge from these
projeects be incorporated into the mainstream of teacher.education in
the statey It.then lists those” suggestiors it feels would result in
bettexr téacher edncatlen in Connecticut. (MK) ° . . . Co
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Bn writing: about a statemde pro;ect that has been gomg on fer eight years we must .
akno» lcdge that more people have been involved than could possibly be mentioned.
Literally hundreds of teachers, admlmstrators, teacher educators. and legislators deserve

) reccgmtuon. However, space limits us to ‘giving. spacial thanks to the Joint Teacher
‘Education Committee, its Adwsory Commlttee and Staff whose names are listed herein.’

They helped us -rethink old ideas and batter present new ones. Never satlsﬂed they

o prcdded us to make this publication stronger and more lucid. .

. We apyrecuate their help, We believe we have captured the spirit and intent of the '59@
thinking. However, the final product — recommendatldns as well as defects — are our,
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sectlonl e

1\ .
T(m h/er Educatron' An Urgent Mattem
* Teacher:-Education*was an urgent matter in 1965

"_‘when the Connecticut, General Assembly directed the

Commission-for "Highér Education 10 "‘study end‘,'ei/alu-
/gte teacher fraining programs.* ¥ 1 The ensuing two-fold
report, prepared by the Commissnon with the assistance
-of the Academy for Educational Development was

-.entitled Teacher Education - An Urgent Matter. It -
" touched a raw nerve among college and university
teacher educators by pomtlng out “the overall inadequacy ¢

. of the preservice clinical preparation of teachers, both as

- 1o length and continuity of the clinical experignce and

with respect to the amount and quality of the accom--
panying 'sqpervisio'n and evaluation ...’ Further, the
report attacked “the lack of any plannecf continuity of
programmas between pseservrce preparatnon and the
initial years of full tim¢ teaching.'? e

/ These and other similar "allegations gencrated
l’reated discussion gmong Iegns!,ators citizens, and profes-
sronals concerned with how‘rbest to. prepare young
people to do a_ superior job of teaching children and
youth As d|scussrons continued, it became obvious that,

- for too many vears the public as well as professlonal
. educators, assigned responsibility {as well as blame) too

narrowly: teacher training institutions were charged with. -
", sole responsibility for preparing teachers, just as schaol

administrators were charged with the sole responsibility
for supervising and upgrading teachers in service.

s "Over the years this unsophisticated thjnking led to -
g accompanied By vague '

' buck-passing and blame- hurllr\
feelrngs of -anxiety when teachers didn't turn out to be
as ‘éxcellent as their. p“fofessors{ and the community had
hoped ’

The truth is teacher education and teacher im-

- provement can never be the sole ?esponsibility' of any
) mvolved Jn pilot projects a:med dnrgctly at teacher

single institutién or agency. The teacher is too important
a' person (for that! Teacher . Edugation can succeed
optimally only when the college,- the local school, the
community, the state — all:share active respopslﬁrl,rtv in
this lmportant process.

(:onnectlcut. ‘A Leader in the Team Concept!
Connecticut will hold a special'niche in tl}e history

of American educational reform. It is one of the first

states ' to encourage a program of coHaboration and

1-gection 39, Public Ac#330 . :
2 The Commission for Higher Education (with the Academy for
_ Educational 'Development) Tescher Education - An Urgent

: Q “2r, Hartford, Connectrcut October 19686, pg. 58. * .
ERIC * + . .~ 4

‘_
FalTon: Poiiod b EHG . .

chmcal experiences’ for both prospective ‘and
ary teachers As the_official state body to a m@er
these acts,. the Iegnslature established the Joint Teacher
Education Commlttee cqmprismg three members.of the
Commission for Higher E\ ucation and three memhers of

the State Board of Ed cetron Thus, the two major

work together as a leader: hlp force in the important area

education agencies and henr staffs were compelled to
A
of teacher educatron,.,{ K -

As a further effort to establ:sh cooperation and

increase- communication-at all levels, the Jornt Teacher
Education Committee, at the direction of the ‘legislature,
appointed an Advusory Committee composed of twenty
members representmg local schools, teacher education
institutions and communuty and state, organizations. The
Advisory Committee, through members’ natural contacts
throughout ,the state and by holding regional and

“stgtewide conferences, workshops and discussions, stim-
13

.ulated teachgr educators and local schools to- work
together to develop proposals er improving the chmcel
experiences of prospective. and probatlonary teacher. ¢
The Advnsory Committee gvaluated these various pro-
posals on the basis 'of established guidelines and then
recommended to the Joint Teacher Education Commit-
tee those they believed were most worthy of funding.
Since 1968, through the finan¢ial incentive pro-
-vided by P.A.'761, eieven teacher education institutions,
thnrty-s:x local schools and more than three hundret and
& Tifty prospeotrve and probetronary teachers have been

3 When the present(Plan for education was established in 1965,
these two major State education agencies were given split
-responsibility for teacher education. The Board s responsibility,
was to oversee the certification of teachers and supervise
elementary and secondary educatlon while the Commission’s
responsibility was to approve new teacher education programs
and to.accredit and coordinatg higher éducation institutions in
the state, This bifurcated division of responsibility frequently
led to confusions, mlsunderstandmgs and lack of real state
) Ieadershlp in teacher education.. .
Partlcularly notéble were thd ‘series of statewide conferences
held in 1671. Major recommendations from these conferences
were documented in two separate reports entitled: ""Connecti-
cut Conference: Teacher Education in the SgventiesgJanuary -
1971 & August 1971." -
v A
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gdumtmn reform The projects are descnbed bnefly in"
Sectlon i . .

Evaluatlon and Natlonal Recogmtion oL A
: “The_projects did breathe new life into the thlnkmgv

’ “of some of“our teacher educators, Representativgs from

local schools and. teachergleducatrgrl_r_n\stltutrons began to
"sit down @fith each other as partners and. colleagues,
. many for the very first tlme. New ideas generated other
" ideas. A healthy number of these ideas have been
implemented into action by the *seed money” provided
througf Public Act. 781 as well as the compmatron of
specrai’efforts of dedicated educators

The results of the model ‘projects rieed not be
measured just on the basis of the “gocd feelings” they '
_ generated among partrcnpants Each project wgs required
to make. evaluatlon an integral part -of the project
process In addition; during the early stages of project .
. development, the Advrsory Committee -provided for a

- series of statewide evaluatron workshops ?

Beyond this, on two separate occasions the Jomt
Teacher Education-Committee hired out-of-state evalua-
tion teams to appraise | the programs.. The Hafvard

" toam fegort noted “ouf basic belief is that Public Act

ffat clearly deserves continued: and strengthened s

. port ... Connecticut has’ acknowled&ed ‘its right an
.aceepted its responsibility for upgradmg the qualaty of
teacher educatron L

" '761 isa remarkable and constructlve piece of legrslw

4 . - 1
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EXCELLENCE:
IN TEACHER |
EDUCATION

<

| DlSTINGUISHED: '
‘ . ACHIEVEMENT
AWARDS — OF

- THE AMERICAN.

- » v ASSOCIATION
’ ~ OF COLLEGES |
° -~ FORTEACHER -
EDUCATION’

%

“The NEPTE Report established Connecticut’s spe-
cial place in. the history of educational reform of the
'60's and ‘70 “With the creation‘af P.A. 761 (1967)
the State of Connectlcut became one of the first states.
to encourage a program of collaboration and parity,
between schools and colleges in teacher educatlon
activities.”® '1“"_'

A later sectlon of the report reads: ‘A most

" impressive effort in program dgvelopment is-evident i in
“the multiple activities encouraged by those who |mple-
“mented this act.””?

Of particular note — two ‘of the pilot projects
gained national honor and recogmtlon by winning
Dlstmgu;shed Achievement Awards from the American -
‘Association of Colleges of Teacher Education. The |
Umversrty of Connectrcut Teacher Education Centers in
New Haven-Hamden and New Londop-Groton. weie
named "outstandmg“ in the United States in 1969. The
award prarsed the center programs for providing an
.unusual -opportunity for prospective teachers to “partici-
pate in the social problems of the city and to apprecrate
the complexity of metropohtan educational problems.”
The University of Bridgeport project (Multiple, Alterna-
tive Program) received a' similar honor, in 1973 being

c

_cited as one of the most.innovative and relevant teache(

gducation programs in the nation for that year.

n. ?ﬁ—.'i
: Q.‘Q ‘“E /Mp'?l’ » -
Q - -, Lo
tom ’ -~ aac e . ﬂ
I - )(:q . .}
‘
”fﬁ Eouc'*

N <
5 Harvard Umversntv ‘Evaluation Team, David E. Furpel

February 1969

% New England Program_On Teacher Education, Roland
Goddu, Chairmman: “A Report: The First Five Years Activities
Under Public Act 761 and 230 November 1973

"1bid., p: 1 .

Chairman: A Report oﬁ lnnovatron in Teacher Education”

<
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sectlon i -the model prOJects

L]

Mergmg Theorv and ‘Practlce
Students and critics alike have charged that
methods courses (on "how to teach”’) offer theories and

_ congepts too abstract and too far removed from the day
to.day realities of the school classreom. A number of the

. early pilot projects made a special effort to bridge the '

. gap Between tifeory and practice by expanding pre-
servicé ‘methods courses to include: real experience with
reaj chlldren in actual classroom settmgs. o
One example is Wesleyan University's partnership
with East Hampton, Glastonbury, Mld’dletown,‘ Naorth
H'_auen, Portland and West Haven. They attempted to
corrget the ‘too theoretical” methodg teaching ap-
proach by including a five-weeks team teaching experi-
ence ‘in a pubhc school as an essential- part of the
methods courses. . 0
The team teaching plan/of organlzatlon provided
for- strytured pqanmng, observatron and evaluation of
teachinfp. It helpad students to prepare units of instruc-
.. tion for their later. practice teaching experience, - to
‘engage reahsucally in issues of choosing and organuzmg
fnaterials of instruction that could- be used over an
extended penod of time, to facilitate close \nuﬁkmg
relatlonshlps between school and umversrty staff and

T

N
|mportantly, to permrt greater rnvolvement of student
teachers in their own training. N ¢

A subsequent project desrgned by the Nev;{Haven
Public Schools and Wesleyan turned over much of\,}he
instruction in methods of teachmg to master teachers in

thé. New Haven Public Schools whq .also served as

cooperating teachers.
Verpon and Ledyard Public Schogls related theory to
practicé by developing !
these communities where students were assigned for the
entrré’ semester and methods courses were taught rlght
along with the student teaching. i
. Tos eliminate the old “copy cat
" practice teaching, each studept teacher was assigned to
the school and worked with several tooperating teachers
in the school *system instead of bnly one. The coilege
N
prowded inservice Workshops forcooperatlng teachers to
help- them 1mprove their abilities in teaching and
supervision. College faculty, schdol teachers and school

admmlstrators shared respmsrblllty for student teachmg '

instead of any one. of these groups having sole responsr-

s brlxty This project was so sttcessful that Eastern has

‘now mstrtutronahzed the ""center’-idea as therr regular
approach to student teachlng

Arue providea oy enic [N

Eastern Connecticut *State College cwith, the .

""student eachlng centers’’ in . .

method’ of

&5
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"~ Focusing on the Inner Ctty /

A beld approach to maklng edueatlon more
felevant and’ involved with social problems was the
establishment of projects in urban centers to prepare
students to teach in the inner eity. At least five of the
mo \I\projects concentrated their effort in this area.

The University of Connecticut, in cooperation
with the New Haven and Hamden, New London and
Groton schools established two resident teacher training
centers which, were designed to prowde intensive inner
city “teaching and community experiences for -their
student teachers.'Both residences included facilities for a

-

library and seminar rooms. The live-in feature of the
.projects” enabled* students to become fully expdsed to4
. and involved with the values, attitudes, and life-styles of

the community and thus come more sensitive to the -
néeds and concerns of ¥shool children and their parents.
« A strong advantage of the 'residenc‘e centers was that
elementary, secondary and specnal ducation teachers
" slived together as a group rather than?re\ lsolatlon thereby
_developing broader perspectlves regardlng the’ teachrng
and ledrning problems of a varlety of children. '
< An essential (_:gncept of the projects was to utilize
the“total resources of schodls, university and community
- ih preparing préservice teachers. The students spent
considerable time in social weifare ageneies observing
, first hand the unique problems in the .inner city. Also,
commumity minority representatlves hired as part of the
faqulty,\ participated in planning the pr}gram and in
teach“ng the student teachers.
o in, 1969 this project was pfesented the Distin-
" guished Achlevement_Awara by the American Associa-
tion of Colleges-of Teacher Education citing it as°the
. outstanding ‘teacher education project in_ the United *

N

- States that year. | ’ .
f -
Q ‘ L ‘8 . .
ERIC, -~ = .
C % S .
12 : ®

R project in the Barnard-Brown Elementary School. The .

" The University of Hartford “and . the Hartford .
Public Schools collaborated to create a carefully struc-

- tured and supervrsed-mternshlp for urban schaol elemen- '
tary teachers called A Junior Year in Hartford.””One
full time University faculty member was assigned to each
“school while other Umvemty spec;z;;s were made

available on call-.to both student hers and the
_ schools. Thus the education courses took place ‘on site’’
where theycoul be- quigkly tested in practice. -
In a folloi up experimeht to the JunlcNear in '
Hartford, the University of Hartford continued full-time ’
internsHips for undergraduate students in education in e
the Bloomfield Public Schools, ,thereby providing stu-
dent teaching experience in both urban and suburban <L
* areas. - : ) .
'+ Central Connectlcut State Colfege collaborated
with 'the Hartford Public Schools through a special

project was designed in three phases: Phase | consisted . N
of a summer workshop specifically for cooperating v

, teachers from the school; Phase I wa$ thé actual clinical
or. teaching experience for student teachers at Barnard-
Brown worklng with these cooperating teachers; Phase -
i1l was a formal evaluat|on session for all personnel
involved in the project. ”

Western Comnecticut State College and the Dan-
bury Public Schools launched a double- barreled attack
on imprdving preparation for teachers working with
deptlived children and providing a remedy for specific
aspects of these children’s> academic defucnencnes -

\ Particularly in communlcatmn skills. . -
’ Tralmng activities were concentrated in arts and
communications in an effor‘t to discover effective meth-
ods for encouragmg confident self -expression in chil-
dren A reading program ut|I|2|ng the reading laboratory
at the Morris Street School was made ava:lable to
!

)

*




_participants. In addition, the student teachers tutored in

the homes of the school children on aregular basis. The

prolect thus served as a first step'in making the Morris _

Street School a Commumty School by better integrating
home and school enVironments. ., 0
* Southern Connecticut State College a;hd the New
Haven Schools used the technidue of micro-teachirg™in
an effort -to improve and refine the education of elemen-
tary teachers for mner C|ty schools, Micro teaching is a
94

3

vjdeo taped teaching encount'er'scﬂled down in time so
as to concentrate on a particular specific indentidiable |
skill. The student plans his/her lesson with the intent of *
focusing on the teaching skill. it is taught to a small

group of students. The teaching episode is video ta

and after the delivery the video replay is reviewed anc

the performance evaluated with objective instrumentgs.

Based upon the critigue, the lessoris reworked and then
retaught until the skill is perfected.

Student teachers in this project worked as interns
in, the New:Ha_ven schools for two semesters. The first
semester included the micro teaching phase and required
the student to work with small groups of inner city
children under the guidance of a master teacher. By the
second semester, skills and confidence had been déveloped
to the point the student could work with larger groups of
chlldreg maregular classroom,

An Emphasis on Language and Cultural Differences

A major problem in many Connecticut city
schools developed with the large influx of Puerto Rican
families into the state. .Children of these families often
could not speak English and were not accustomed to life




-in the coptlnental Unlted States The teachers on the !

other hand ‘spoke -Engllsh almost exclusnvely, @d‘held
Irttle or no knowledge of these chlldren sn twe&culture .

o~ i

‘-_ chlldren was phenomenally hlgh
The Hartford st:hools in cooperati

teachers . '; : v

) A carefully phased student achlng»experlence

" tvas developed,qgeared‘ spegifically. to the‘needs of Puerto
Rican children. Phases of the progr m |nclul:led observa-
tloQ§ of clasges of Puerto Rican ghl dren in their schools

. an orlentatlon to life in Pderto lCO, concentratmg on
.the relatlonshlp between Puerto Rlcan life in’ Hartford

and the. |nfluences on the chlld s native Puerto Rlcan

background a direct studyntou% of lifg in ,Puérto qu’o a

&

)perlod of e wslts with pare ts.o?f the children whom'
.. the studen t tedcher would/ha €"in the classroom; and,
fmally, a perlod of student eaghlng of Puerto Rican
-children in the samée schoof\mhgre observations had been .
made ) ’ . .
The Flandlcapped ooy
) - Handicapped chlldren make up over fifteen per-
cent of the publlc school population. Probably, most
prospective teachers do “ript receive the type of’ experl- -
ences which prepare the \to meet the particular needs
‘of these -childfen. Sever I “of the model pro1et:ts dealt *
wuth handtcapped ¢hildrgn

a

1

" Eastern Co‘hnectl ut State College in partnerslgup ,..

. wlt the Brooklyn Sqlz ols estabhshed a clinieal program
to pfovide opportunity fof preservige teachers to learn
how to identify chlldren with learning dlsabllltles to
work with: these chlldren |n the ' reguiar classroom
setting, and to work ‘with “the children and thelr-
speclaljsts outside of the classroom ‘setting. cy

' Specific pupll groups - dddressed by the project
included mentally retarded, vnsuall‘y handlcapped, hear-
ing disabled, learning disabled (rather than mentally’
retarded)',a remedial education pupils, language disabled

-

-

Aruitoxt provided by Eic:

et

e®

“ puprls and exceptlonally able students. The:long range '
of this pro;ect was to show the value of thlS experience
faor all prospectlve teachers, regardless of their ultimate
classroom, assrgnment maklng them sensntrve to |nd|v1-
dual needs of chlldren. ‘ N

Western Connecticut State CoIIege cooperated
wnth the Danbury Publlc Schools |n an lntq'testmg
project reaqhmg emotlonally andl' soclally dlsturbed
elementary- school chllldren .* The prmgct sought to
increase the chuldren s self-confidence through deveLop-

" ing a sense of competence in art ‘as well” as positive

s relatlons with' their - teacfyers. The,eprmeot provnded,an
extended and’ lmj)roved laboratory experlen_ce for ele-
mentary educatioti ‘students to fémiliarize -themselves
with-art materials“nd their particular use with disturbed
children; in addltlon the pro1ect served as an inservice
program fo¥ art educators in the*Qanbury areq

The Simsbury Public. Schools and Cemral Con-
necticut Staté College cooperated ina prolect to imibue
: teachers with - greater sensitivity to the problems of
exceptional children, Observation of and partlclpatlon |n
special education clasees took ﬂlace at the beginning of

_the student’s q\du‘catlon grogram ' rather than at the end
~.of the Student teaching, phase of the preparatlon
profq”ram. A member of the college staff was attached to"
the Slmsbury Schools tg serve as a supervnsor to insure -
refevance |mcollege courses and. provtde better communis
cati'on betvyéen the college and %e schools <y
: -, An |mportant outcome of the project Was im-

_ proverrerit
choose whether th
tion teachers or feat

‘,

.

2

ally wanfed to be special educa- .

L]

in the §btl|ty of. prospectlve teachers to

rsin regular cIassrooms
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Day Care Centers ~ :

. The increasing importance of day care ceniets as
‘truly educational and not merely baby sitting opergtion’
was, re¢ognized in two funded pro]ects involving/Saint .
Joseph College and the Hartford Day Care Center. Other
agencies involved were the Hartford .Ei‘oard of Education,
Greater Hartford Conﬁmunlty Councit and Hartford
Social - Service bepartment. The project attempted to
improvesexisting staff gt the Hartford Day Care Center
and identify those staff’members — ~ teachers or parapro-

%\for more spec|f|c career
training. -

Members of the t@cher teams included professnon- .
al day care center teachers, admlnlstrators volunteers, '
undergraduate prospeftive teachers, and graduate stu”
dents in early chlldhood”educatlon Emphasis was placed
on the learning that each of these team members could
gain from the other’s experienges and backgrounds. N
major goal was to breal¢ down’ the artificial barriers

(2

(engendered by special training programs for separate * .

groups, eg,waldes teachers, adm|n|strators supervisory
personnel, etc) Further, the project attempted to help =
these team members to perform mare effectLver
through the development of human reIatlons and ‘com-
munication skills, and tQ demonstrate the importance of
the relationship between communlty values and therr L
day care programs. °

.
- P
. ' . &
’ ) A

;o

N ! s LI e
A master teacher was ’azsfgned tosthe center. The:
master teacher provided dernonstration teaching, obser~
vation of tea%hers planned group -conferences of parents *
and staff ymembers,” prepared currrculum p|an§"ﬂand
ma,te‘rlals and arranged \(lstts of consu|tant spec|allsts —
all in cIose co‘operatlon with the St. Joseph College
faculty. Results of the project were dlssemlnated to all

4

L hw_,u_w_ﬁ,vﬁkm




3

- e

i

ey e s o e

oooperatmg agencles and lnstntutrons and other day carer :
“centers in the Bommunmf .

The. Jumor High School Student
Mdst edueators have recognlzed the jumor hugh

»gchool or. mnddle Sc:hool years- are perhaps the most

th students and teachers.
Eastern  Connecticut - State College and the
Wethersfield. Publlc Schools have attempted to confront

¥ the problems ‘of .educating teachers for junior high

cchools, particularly as they affect new methods and.
materials in the teaching of science.” <

) Student teachers were assigned to a department
rather than to a single cooperating teacher in an effortto
refluce the .often negatlve results of a student teacher

- simply trying o copy the - style ‘of the cooperetmg

©

teacher. Weekly planning in teams allowed for- student
teachers to have a variety of classroom tasks for various

" blocks - of time. Department heads "and cooperating
" teachers were ngen relea§3d time for plannmg and

evaluatmglessons.
The student teachers had s chedtiles Whichv were

flexible enough to Proviue tnem opportunities to work:
‘with a reading specialist, pupil personnel dlrector“
‘quidance - coungelor and social. worker. In order to.

strengthen\the abilities of gt staff-for working with each

- other in the pro;ect senmtwrtv training sessions were

carried on as an lmportant part of the student teaching

-

'\) I . : -

experience, - Skills' and knowledge gained in human

" relations allowed for more open observation and. analysns
. of teaching by teachers and student teachers. In addi-
‘tion, all teachers were involved-in self-analysis through

the use of audro and video-tape recordmg of Jessons.

lndmduallv Guided Education Programs (l G.E) -

Many Connecticut schools. have eﬁopted the SY5--
tem of school program organtzatlon known.as Induvn-v i
dually Guided Education (1.G.E. ). Unfortunately, in too ‘
many cases the teachers in these schools: lacked the

trainind in 1.G.E. techniques to make ‘best use of the

Hartford in cooperation with the public schools of
Bioomfleld Farmington and Windsor initiated an, Jntern-
ship. program to serve as a statewide modgl for trarnlng
I.G.E. teachers. The program made a particularly impor-
tant contribution by developing perforrnance criteria for
teachers whick could.. be easily adapted to. the |.G.E.

~.system.

The-'Bridgeport Public Schools and the University
of Bridgeport joined forces to create a teacher prepara-

tion prograrn which empl'iasized the planning and imple-

.mentatuon of mdwtduahzed instruction for elementary
N school children. i -

. Known as the "Multaple, Alternatlve Program
{MAP), the program. was planned by both faculty and

students The project focused on |dent|f|cat|on of each
»

system, Recogmzung the situation, the University of -

o

E
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" student teacher's goals, the design of alternative educa-
_tional. plans - 1o mee¢t these goals, and coogerative
evalugtion of.achievement by both faculty and students.

. By going through a &grocessvgof individualized teacher

ERiC
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preparation, preseﬂnce teachers in thjs

sensitive tb the problems ‘of- |d9 ifying individual

stident nkeds and designing lessons to Jueet individual
needs. . . .

The project utllzzed a wrde range of personnel as it

“directed its attention to a varrety of educational prob-
lems, Such persorinel-included-full and part-time univer-
sity faculty, p ubllc school faculty, go:vernment represen-
tatives, commumty and business representatwes and
students with particular expertise in a relevant field.

"The project did much to modernize that Univer-
sity's role ih teacher education. It substituted.a variety -

‘: of &xperieénces. for conventfonal .courses, nfaved unjver-
sity faculty out into the schools, made wider; use 6f

_sl’:h%)l‘pemonnel in teacher training, and used student as

. teachers-of each othér as well as- learners from: regular
: faculty While the project concentrated on the develop-

project became’

« ment gf spacific, teachmg dtrengths for meetmg indivi-

also a model for wider,
the te‘“cher education

dual needs of students, it wa
utilization of available resources
process.

‘This cqrefully constructg-;-d and well executed

.project won natronal/ecognltlon in 1972 when it wag

prc—;aented a- dlstrngmshcd achrevement award by the

American Assesxat\gn of Colleges of Teacher Educatiom

Audro-tutorml Technigue of Instructien *
In spite of the rapid advances in media techrl_ology,
many educators do not -use media sufficiently az

-effrcrently Southern Connectlcut State Coffege in coop-

eration_with the school systems of North Haven and -
Branford developed . a- project to train prospectlve and
probationary teachers in the use of media’— particularly
audio tape — for mstructlonal purposes and to .develop
media programs for use by teacher educatron mstltutrons

,|nevaluatmglearmng R w7,

>
Partlcular tasks of the pr%iﬁi‘.t Wwere to develop
posrtlve teatcher attrtudes towards |nstruct|onal technol-

o




G
2

° . .

i : 8
. B N : ’ \'I
egy, to show teachers how to individualize instruction
“through the ute of media, to help teachers to match

their toaching objactives with tl{e&appropna}ge use of
windia” techniques, and to showrteuchers how to use

madia for analyzing tzaching vahel learning strotegiessand
stylasa {
Audlo materials developad in workshops were

ottitudas toward science and mathematics. Changas ins
. teaching style resulting from these evaluations Were ysed
to reviee the Collega's teagher ecﬂucatlon preggams in
maﬁhemamcs and scnome.

Open Classroom

A major- statewnde clemonstratron project on the
opan classroom was ,conducted by The University of
Connccticut School of Education in cooperation with
nlne modzl programs across the state. This provided an
apportunity for teachers, administrators, schiool board
wermbars, and parents to analyze thege programs and
ohicorve the variety of forms the open classroom mav
take. The open classroom’ concept embedies a spirit of

‘opgnness to study. cantent of new ideas, procedures and - -

’cla ssroom’ organizations. It concentrates on the interest

and styles of individual learners essentially changing the

" role of ﬁhe teacher from diréctof to facilitator.
Cooperatl ng schools included the Aiken Schooly.

West Hartforcl East Farm Sghool, Farmingion; Hopewell :
School, Glastonbury; Ridge Rozd School, Norih Haven; R

_ Whlthy Gchool, Greenwich; and four Hartford schools,
each of which Bad o well established open classroom

program. All schools provided three two-day Visits -

mcludlng an orientation session before the actual class-

. room qbservatuon. e classroom observation was fold‘

'

v

i
s

Iowed by a post observatmn discussion and cevaluation
cossion’ with teachers, sttlient teachers-and admiristra-
tors responsible for open classroom program9 in the
scheols.

1

Affogtive Edu?:ﬁuon in 'll‘caf'her Training
A project developed by Wesleyan Unwersltv and

cvaluatod in torms™of student h d stud the Middlctown Public Schools attempted to respond to
2] N
: rs~0f student achicvemant and student stuolent unrest by instilling in high school tyers a

greater apprecnatlon of the student value gonflr
by our changing society.
The project was conducted in “two concurrent

auséd
7

¥
pnases The first phase .was o clinical phase in which

_ student teachers ahd super\nsmg master teachers worled

with ninth grude social studre&classes to identify- ahd
clarify values. dnd attitudes in such areas as community

‘planning, dGCISIOI'l making, Ieadershlp aﬁd the dnve for
success.

The second phase was a workshop which involved

teachers and suparvisory’ personnel from two high
schopls 'vhoﬂﬁ studehit- teachers from Wesleyan's t(Eo.ChOF
preparatlo;> program.
included assessment of the pptential for affective educa-

tion "in: tl;e schools and self~exalnlhatlon of attitudes,

+ which mtght prohibit effectwe refations with 5tudents

The woll‘shop utilized a variety of group process and,

molnvndual tdarning technicues, including role playing in

’ srmulated situations and vncleo~tape playback Presenta-

‘tions- of experirmental “classes to. pro\nde materlal for
\*teacher <:el‘f—e\.lalr,latlon. -
Th pro]ect concentrated on the ldentlhcatron of
att,it\mlcs and attitude changz on the part of all partlcr-
- pants; An lmportant outcome of the prograom was the

mplementatnon of a new course at Wesleyan - "Explo- ‘

rations in the Black Experienca” — developed “jointly by
the Mrddletown Schools and Wesleyan.

Pnl’formance Objoetives :

°  What makés a good teacher? What are the most
*important qualities needed to' develop good teachers?
" Are ther&(m)any better ways to prepare teachers? Who

- should be responsible for such preparatron? Are dif-

~ Ferent tvpes of teachers needed for different types of
cor_'nmunltles — urban, suburban, rural? o

These questians have been asked by educators for

many decades, but answers have too ofien been simply,
opinions or .impressions., From 1972 - 1974 the Joint
Teacher Education Commitice funded three Connecticut

colleges and six coramunitics who proposed a joint

“ project designed to obtain harcl answers to these

-

Issues explored .in this phase -
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cwo stidns. Partncrs in thu joint offort were the Unwersutv )

&%mgﬂp@n and t’he Bridgaport and Norwalk Public -

°& heals, Eastorn Ocnnectucut State” Collc«y and the
Lcdyard Pu[@!cc. S»héols, and Wosloyan Umuersuw and the
public chhools of Middictown and Middletgwn-Durham
chmnalblamct F13. , »
- s d requ of this cooperatwe pro;ect three pilot
DYCL@ILQF cducaﬁion conters have been egtabhched which
will pr@vnde medela of proservice and |nseirJ|ce teacher

- preparation and ewaluation for _ urban, Juburban, and

system to" identify competency skills necessary for .
successful “teaching. At the samc time, cooge rating
_@eachers were assngneei swden{ interns up,on whor thay.
would st competencles and wlth whom they could:
develop the skills. .~

The Umversnty of Conncctlcut jomcd forces with
izhe New Haven schools to establish a professor-teacher
mser\nce educatlon team which first conducted a necds
ass‘essment for beginning teachers and then developcd

N z;hd directed a competency based teacher education

‘Turfl °chcoK systoms, In uddmon, a clearing hpouse for. .

agihering anei updating information on ‘téecher propara-
tlon angd’ eva&uamon was created and is not houseul at
Wesloyan University. “The Centero and the cleanng hou
arc working on three major tasks: ' ) .
(o) developing a cotalog of spemfm._teaener perfor-
/manca evaluatlon criteria for use by loeal school
‘. “,/ systems,’ . T
{b) - developing ways to applv ‘such teacher perfor-
/' minge eritoria In varioustypes of communltles and
- ot various-grade levels, and RN

N of 'schgols and.universiticsin fceoperatwe programs
of profassjpnat mprouemerg through the: use of
Y gystemratic teucher perfovmance eualuatrom.

* These e@ncepts were further |mprovcd and refined -

in 1974-7‘5 The Jount Tedcher Education Commlttee

deglgnlated all grant money for that year fer collége-school.
p\f'mectf‘ that would further develop parfbrmangs criteria -
for tcachers and concemrate pn thetco:mpetency Phased-

% teacher cdugaticn chncept. .
The Unlversnty of Hartidrd workmg wn’.h Blaoin-

field and Windsor faculty cstablishgd Q_CQ‘“GQ% crceht .
workshop for selected cooperating teachers in the:

‘developing’ means for utilizing botter the resources.

4
/.

/

Jorogram Yor beginning teachers Ieudlng {0 .a f:da stor's
- degree and permanent certification. R :
“Central Connecticut State College with Bloomfleld
East Granby. and Middletown inyolved a statewude group
of agancies- in a Study of campetency based teacher
education Ieadmgsto apossible alterhative nethod of state
certification. As a compamon to the pro;ect they tested
somie of thelrfmdmgs dn studentinterns s working with the )
Shanti §ghool. The Shanti ' School provides a well
established alternative to the regular hngh schoolprogram

_in the Hartforddarea, "
In all, the Joint Teacher Educatlon Commnttee has

funded projects mVOlmng eleven teacher training institu-
tions, thlrty-sux local schools, and three h.undred and flftv» .
prospectn/e afid probationary. . tedchers ine mnovatn?e

chnicél settings. Hndlwdual pro;ects f’ocused on érucially -
important and’ elmerse lssuesvm educatuon, such . asy

: teachﬁg in the mner city, working with chlldren who

show Ianguuq,.and cultural  differences, handucapped'
children, day{bare centers, junior high school students,

autotutorlal technigues, ppen classrooms, afféctive educa-,'
tion, and the development and use of performance_

. ob;nctlves in cogipetency‘based tez cher educatuon

o
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" Tegeltor Ediseation - Still an Urgent Mattor T

B .1 viould: be .mo } satigfying to say*J that these

-model rrrojects through’ their. demonstrated successﬁand *

,neral acceptﬁ’bllrzy have changed the face- of teacher

.. eglucation in Connectrcut .ar, to imply: that they
eneratedhso“much' excitement ‘and stimulated new
“éneray towaml improvement that now at last the clrmcal

: expﬁrlence‘l‘or prospective teachers may be bornted to a8

. @ national modelr Unhapplly, suéh is not the case! We
still have a long way to go. Not all teacher educators are

" goarching for new ways. or I|stemng to new ideas about

" teacher tréining. Soms {fewer to be sure) contrnuo to, ¥
march to thc4r owp drum beat ) drum beat wiich
sounds as monotonously ifrelevant as ever. The students, -
‘who- partlcrpated in the projects praised their experi-
encas by wsing such words as “relevant,” - “'practical,”

“intanse.” I too many cases this is where ‘the action
stopped. As the NEPTE Report points out, there is
evidence the "colleges have not gong out to pick up. the
-threads of wiat was learned by the expenence what was
lcarned by the students, afid what was léarned by a
_bstter clinical setting. 8 Consequently, we are convinced:”
that reforming teacher educatron is still an urgent matter “
-~ gs urgent as sver!
, This does not.imean -to rmply that all projects

- ghould be emulated on a statewidg basis. Far from it.
Fetv projects’ could . be called unqualrfrC'l successes
l*loéreuer, 4ll projects through their succés.~ and their

Y
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. -can be |mproved ..
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' faulures alike~ havg confrrbuted to- the bu|ldrng~ of a .

biueprint ich can glve direction to the state on ‘how  °
the education of preservrce and probatlonary tec.chers y

.
«
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Where do we go from%here?
We have had a statbwide effort to encourage

- courageously |nnovat|ve people from botiwcolléges and’

local schools“to try out their ideas on. rmprovrng teacher
'educatron What is needed now is a statewide affort to
rrncorporate the gocd ideas that these projects generated
into the mainstream of teacher education in the state.
Again, as ;asserted in the .NEPTE ‘'report: “The new
challenge may.,be to find waysxto continue to reach out
to include and to encourage new leaders "o

.. .What can be the outreach oy the33e r@odel pro-
jects?. What is a blueprint for action that. can- be
translated from a review-of the projects that have been ' -, !
funded? The following suggestrons,gwe think, would

. provrde the step to, brrng about top qualrty teacher

ducatron in Cormectrcut

“(a) Connectrcut must develop a cadre of ”master
cooporatmg teachers in the()local schcmls as well as
student teacher super\nsors from the teacher ‘education
institutions. This cadre must include the most capable
teachers specifically prepared for this type of supervi-

\ “sion. In. addition, they should have reducéd teaching

* loads and should be compensated beyond ‘their regular '
salary To develop a nucleys of master teachers and

9Ibld p.66
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cmaster teachersin

‘student teacher supervisors 'fgée state, the Geheral *
Assembly. could support a major summer institute each _
- yéar for the next five ygars. -This institute could. be

ssponsored by thedonntT cher Educatlon Commlttee and
should substantlally inyolve — as partners — faculty from
" teacher oducation ?s’tltutlons along with recognized

éal school systems having outstanding
1nserwce and presarvice [ ogra‘?hs The development of
°uch an m? ewoutd be d sigmflcant stepin multlplylng

f\cruclally n dea master _ teachers for preserfice and

inservice cducation.
Z(af The faculty of teacher education |nst|tutlons
shou

k g ond the confines of the campus. Their load should be
A /o budgeted that -they would be avallable not only. to
. s

tudent teachers or interns but also to pamcrpate in. such
loca) school activities as curriculum commrttees, profes—
sional workshoﬁs, inservice educatlon programs and
community.service, -

(c} Boards of education shou /d set asrde a greater
pc&entage of their budget for tie purpose of' improving
teachlng "through demonstration, experimentation and
inservice actrvrtles Thls should include provudmg suffi-
cieljt staff to work with teacher education institutions in

. offering satisfying clinical experiences -for prospective

by

LS

" . teachers as well as exciting. mservrce education progr msy

for regular teachers. . . .
) The lecal school dlS‘l’.rlCt?‘ should desjgnate a*
" student. tseachlng coordlnator in “every school. “The
coordinator would unify student teaching experlences' in
gthat school and pro\nde a qual:ty base for supervision and

mservnce assistance, 10 .
{e) College and, school district should view student

teac’hlng asa.team. experrence = shared responsrblllty,

.shared involvement, shared feedback and evaluatiop —

regardless of whether they are partrclpatung in a model
program. : .

(f) There should he regularly planned colleaM
_seminars and workshops during the* student teaching
_semester _among. ‘the college supennsor, cooperating

-teacher anc_i student teache'r .
1 oﬂlght now thediversity, | of approachgs to,gtudent teaching bq
various téacher trainin :mstututlons at the’ foeal school appears _
almost chaotic. The =d <ool Jeaders who di wish <to improve.

. their clinical opportumtres are often in a guandary because of
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diff;
proccdures; phrlosophy and amount and quality of professional
follow-up.

extend their participation in teacher education -

_ other schools Indrvrdualaé,chools
~ initiative to" serve on the "‘cutting edge, would be g'iven

¥

. -=education and to. provide a srte for experlmentatlgn,

dees in starting datos, number of “weeks qin schadl, .,

»

(g) ASchool administrators and teachets of the |
schoal who work closely with campus personnel during
the clinical expsriences of prospectlve teachers should
participate formally in the recommendatlon for certifica- .
tion of those teachers.

) Performance on the job of both new and old

~ teachers should be a continuing concern and responsibjl-
ity oF the college as well as the loCalf}scho,ol authorities.
By the same token, local teachers’é as professiopal
practltloners shotld have continuing, input on the
teacher education institutions oncamlol.l7 program

(i) Student teaching must be full time fordt Ieast

/one collegé semester with total commltments to-the
school and’ faculty where the teachlng is performed Any
other plan is deficient, if-not actually n’f‘sleadlng, in that
|t does not provnde the student with an adequate
conceptofhl orherroleasateacher ?{V @

(i) The State of Connectrcut should be dwrded
into regions. which would be desr&r‘\ated as Reglonalf
Teacher Inservice Centers. Teachers z;‘lnd schools in these
-cefters would develop particular qograms and/or ex-
perlments which could be observed by teachers. from

eperding upon thelr .

additional state. subsily to’ support| ‘speeial staff, labor%r
tortes and instructional aids for preservrce and inervic

“teaching demonstratlons and clinical eseperlences They
.wwould have worklng agreements with teacher educatlon
tnStltutlons who would -assign staff as, "Scholars m ]
Resrdence - » S
" (#) A clinical experience for” prospectlver teachers ‘
should also include experlences whrch deal wlth relevant
.- sogial problems in the community. ~ -~
(1) Because of the: specral nature’ ol" cooperatlue
\ endeavorg; ‘the' *State of Conneqtrcut should provude
special funds to support Iocaf schools and colleges in the
partnership efforts to devélop-interesting” inservica pro-
-..grams . for regular faculty and design meaningful clinical
experlences for pyospective and probationary teachers.
(m) During the clinical experience the student’s”
program should emphasrze the development of teaching
(;ompeteycy by any and all means available, |nclud|ng
micro-téaching for. impfoving certain fundamental be-

~ haviors. Further technrques would includé use of crltlcal

incidents, films, regordings, and seminars with mastar "
teachers and clinical professors dlscussmg,cruclal profes-
sional issues. ’
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{(n) The State of Connecticut should- consider thé .

- estab ghment ofJ year's rnternshlp which would consti- .
tute a fi fth year of chmcal preparatlcn before grantmg )
the provisional certificate. The intern might be asslgned \
to 4 local schoot and paid fifty parcent of a first-year salary
for a two-thirds teaching lozd. Each intern would have a
committée composed of a fmaster teacher and a clinica}
professor who would help develop, and evaluate the

- intern’s competencres during the year. . -

{0} Each “teacMer education institution should
.have assrgned to thelr teaching faculty ""Adjunct Profes-
sors” who gare master teachers: in local schools. These .
Adjunct Professors would team with the college- faculty
in program plannlng and in teaching those educatron
courses wheré it is so important to tie the practuce with the

\

“This présents a-real problem to our schools teday.

' With[th ' tapering off of demand, fewer new teachers are <

the profession, conseguently, the teaching
‘proffssion . is becomrng older, less mobile and more = |’ 4
expensive. Connectlcut .must take - definite steps to .
* protect its investment. One of the best ways to afford
that protection is through retraining for continual and
g'f‘owgng effectiveness.' Yoo .

@ur Biueprint summ”nzcd ) :

We advocatg the lmmedrate develop?nent ofa
J'tatewnde cadre of master cooperatlng teachers -and -~ .| ¢
teachlng superwsors to be develeped in a continuing !
major summer |nst|tute d4ponsored by the )Jolnt Teacher, ,

Education Commlttee, furided by the Genéral AssemBly A

theory, or brihg reality to a philosophy. a, g <and “trained by recogmzed mas‘ter teachers and super- *
{p) There -should bhe an exzhended sequence of ::J/J)j(lcsors throughout the state. Co

laboratory experiences in the education of a grospectwe
teacher, i.e., {1) during the freshman and sophomére

 year the(‘prospectlue teacher should show evrdence of T
" leadership -or tutorra[ experiences with _children, (2)
: 1umor year - speglal small grouﬁ mini-teaching experi- *

gnces should - bé?connected to the methods classes, (3)
‘junior or senior’ year prior to jstudent teachmg -
: mtcro-teachlng projects with video replay for develop
ment of special teaching skills; (4} senior year —a
complete semester of student teaching assigned full time..
to a local school, (8) full-time intern as fifth-year.

\(q) Ftnalty, the State of Connectlcut roust amass
|ts strength 10: develop workable and €ffective models,
mvolvm‘g schools, cpmmumtres and preparing institu-

. 'tlons in the mservrce an(?’post degree aspectsyof teacher

"e%catron to - stimulate «gxperienced teachers toward
@rmproved performance an@ self fulfillment.

If the projects revealed anything, it was that ‘not
much can happen to improve teaching within a given
schaol if he administration anel faculty -are not suppor-

,_tr‘%e — open and receptive to improvement. Fresh ideas

-and enthusrasp of new teachers can -often breathe new
life into_ a gwen fatulty. By the samg "token, the spirits of
these new- professionals can be qulckly "squelched" by -
trred “old hands.”  * :

ERI!

2,

-We advocate that the state provrde specnal fundrng» «
to suppo:t a partnership model of preservice and - °
inservice 'superwsron and d velopment. Within that\v
" model we advocate the cgngepts of "Scholar-m Resi- -/
dence” and ‘‘Adjunct Prdfessor,” and we further ad- -
vocate reduced teaching foads for these professronals
We advocate th asslgnment of shared responsibil- .
ity for regular, planned egaluatlon of performarice of
both preservrce, probationary and. vete\‘an teachers in
‘school as Well as the parformance of teacher educators on -~
‘campus. W oo e
Finally, we advocate: - : ‘ ‘ A
1. . The designation of a coordinator ' for student
teachrng in every school, '
the requrrement of a full-semester-full~ttme stu-
dent' tedching (with relevant experience in the
community « preceded by a varlety of reallstlc
clinical experiences beginning in’ the fresh '
year) and .
the? 'requirement of a frfth years |nter
ﬁ/ prospective teacher.:
All of ‘the above suggestions, we agvocate, should be,
effected’ through carefully estabI};h d Regronal Teacher
‘Inserwce g/ftersthroughoutthwstate “oe

ship for a

-




